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ABSTRACT 

High School marks the end of adolescence and the 
entrance into adulthood* During his junior and senior years in high 
school, a young male begins to establish his individuality. This 
study examines high school students' perceptions of teacher 
effectiveness based on teachers' age and gender. The researcher ' 
focused on gender conflict between young males and young female 
teachers* Questionnaires were distributed to five teachers — two young 
females, two older females, one older male — who administered the 
questionnaires to 166 junior and senior level males and females in 
seven different classes* The results indicated that male and female 
students differ in their perception of young female teachers on at 
least four issues: (1) Teacher disciplinary practices; (2) Teacher 
competence; (3) Teacher effectiveness; and (4) Teacher concern for 
the needs of their students* Males experienced difficulties in 
dealing with young female teachers in the areas of discipline and 
authority, thus reflecting the psychological development of the male 
adolescent entering his pre-adult stage* However, the study revealed 
similar perceptions among male and female students in numerous areas, 
such as teacher organization* teacher respect for student, teacher 
being manipulated by student, and student ability to accept teacher's 
directions and criticism* Three appendices list the questionnaire and 
the response percentages. Contains 20 references* (RJM) 
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ABSTRACT 

This study examines high school students' perceptions of 
teacher effectiveness based on the teachers' age and gender. 
The focus of this study is on junior and seniors males and 
the possibility of gender conflict with young female teachers. 

a questionnaire was given to one hundred sixty-six male 
and female students. the questionnaire was composed of forty 
statements. the forty statements were created using ten 'stem* 
statements completed by young female teachers. older female 
teachers. young male teachers. older male teachers. 

Information gathered from the questionnaires indicate that 
junior and senior males felt a gender conflict or bias towards 
young female teachers in the following areas: their ability 
to discipline justly, their competence and effectiveness. and 
their understanding of students* needs. 
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INTRODUCTION 

The high school experience marks the end of adolescence 
and the entrance into adulthood. a major step in becoming an 
adult is creating a system of values and beliefs. during his 
junior and senior years in high school. at the age of 
approximately seventeen and eighteen. a young male begins 
to establish his individuality. it is at this point that he 
begins a separation from his family. developing his own beliefs 
and values apart from those held by his family. included in 
the developing beliefs and values is the understanding of 
gender roles. during the years of transition. from late 
adolescence to adult. many factors are influential. 
These factors include the physical and psychological 
development and emerging attitudes toward women. 
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STATEMENT OF THE PROBLEM: 

This study examines the effects of gender conflict and 
age bias that male, junior and senior students have toward 
young female teachers. the repercussions of gender conflict 
and age bias may factor into the formation- of their opinions 
of teachers' competence and effectiveness. 



Gender conflict in high school includes the difficulty 
junior and senior males experience accepting women in 
the position of authority and leadership? the struggle to find 
'gender roles' for women today; Conflict or difficulty 
performing educational tasks based on the difficulty young 
males have in accepting young female teachers. 

in order to clarify the term. 'young female teacher,' the 
following guidelines may be used: she will be youthful in 
action and dress; she will usually be a first through fifth 
year teacher. new to a particular school; she will appear to 
be closer in overall image to a young man's girlfriend than 
to his mother; She will be approximately twenty-two to 
thirty years of age. 
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RATIONALE: 

During his junior and senior year in high school, the ado- 
lescent MALE BEGINS THE TRANSITION INTO EARLY ADULTHOOD. 

Levinson, 1982. explains, "As he becomes an adult he begins 
to define his initial choices regarding occupation, love 
relationships, life style and values," (160) 

Among these values, the young male will begin to establish 
his thinking as to the role women should play in his life. hls 
decision in this arena influences his response to female 
teachers, among others in his life. this transitional period 
of values clarification is influenced by many factors. this 
study will discuss factors which contribute to the development 
of the understanding of the role females play in the male's 
life. The first factor is physical: adolescent sexual 
development. the second factor is psychological: family 
relationships including father and son, mother and son, and 
individuation or the separation from family intimacy and control 
in order to establish an independent adult identity. 

The values clarification and gender role understanding 
that happens at this transitional point in life affects the 

YOUNG MAN'S RELATIONSHIPS WITH MOST WOMEN. He CARRIES THESE 
FEELINGS AND ATTITUDES FROM HOME TO SCHOOL, FROM CLASS TO CLASS. 
HOW HE VALUES WOMEN IS BROUGHT FORTH THROUGH INTERACTION WITH 
HIS PEERS AND WITH HIS TEACHERS. THIS PAPER -.XAMINES THE 
DIFFERENCE BETWEEN ADOLESCENT MALES AND FEMALES IN ACCEPTING 



8 



Gender Bias 8 



young female teachers in their role of leader and authority. 
Perceptions of older male adolescents are compared to those 
of older adolescent females. 
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BACKGROUND AND NEED 

Family values, cultural values, and societal values blend 
together to create information that an individual may choose 
to either accept or reject. the understanding of gender roles 
develops as a result of all of these influences. american 
society has recently acknowledged sexual harassment as being 
wrong or intolerable. the anita hlll/clarence thomas trials 
have created an awareness of the issue of sexual harassment 
«*hat is unprecedented. wlll that awareness change the 
experiences and influences of the individual that create gender 
understanding, conflict, and bias? no, but it is a beginning. 

The society of a school is the developmental setting for 
future adult society. adolescents enter the school with a variety 
of values, values created from family, culture, society and 
media. in order to work together, students with students, 
teachers with students, teachers with teachers, they must 
respect and value each other as human beings. because schools 
are society in its' developmental stage, perhaps they are the 
best place to teach the value of gender acceptance and 
the rejection of sexual harassment. 

at the classroom level, the dynamics of student amd teacher 
relationships are taking place. students may have preconceptions 
and biases towards their teachers even before they have given 
the teacher the opportunity to share his or her knowledge. the 
negative bias may emerge as an issue connected to gender and 
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AGE. 

This study examines male adolescent precept ions 
of young female teachers. perceptions influence attitude on 
the part of the young male student toward his teacher. hls 
attitude and his ability to accept the information offered by 
the young female could be compromised. high school junior and 
senior males might have a gender conflict so strong that it 
affects their ability to accept young female teachers in their 
role of educator and leader. psychological change as well as 
physical development as possible reasons for this difficulty 
(Levinson 1987). 

the psychological changes that occur at this stage of 
an adolescent's life include individuation or separation from 
the family. psychosexual development, and development of 
perceptions of gender roles and bias. 

The physical development includes the sexual development 
of the older male adolescent. he is experiencing increased 
sexual curiosity and desire for experimentation. some 
perceptions of females include her sexuality and the role 
that plays in his life. 
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LITERATURE REVIEW 

Psychological Issues in Family and Individuation. 

Levinson (1978) discusses the stages of male development: 
childhood and adolescence, early adulthood, middle adulthood, 
and late adulthood. each of these stages is accompanied by 
both physical and psychological transitions. 

Between the childhood and adolescence stage and the early 
adulthood stage, there exists an intermediate step! 
pre -adulthood. the pre-adult stage typically occurs around 

THE AGES OF SEVENTEEN THROUGH TWENTY-TWO. It IS DURING THIS 
STAGE THAT THE FOLLOWING CHANGES OCCUR: PSYCHOLOGICALLY, THE 
YOUNG MAN BEGINS TO SEPARATE FROM HIS FAMILY, DEVELOP VALUES, 
GOALS AND UNDERSTANDING NOT BASED SOLELY ON FAMILY LESSONS, 
BUT ALSO BASED ON HIS PERSONAL EXPERIENCE. If HE WERE ONCE CLOSE 

to his parents, it is normal that he steps back. this process 
is known as individuation. intellectually, this is the peak 
of a man's life. Both memory and the capacity for learning 
are at a lifetime high and this will continue into early 
adulthood. physically, the young man is at his strongest. 
The physical changes that occurred throughout adolescence are 
coming to completion. physical strength and endurance are at 
their highest. hls sexual development is complete and, coupled 
with his physical strength and endurance, is in search of 
ACTIVITY. The new psychological individual identity of the 
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young man and his sexual desires create increased desire for 
sexual experimentation. 

Demo, Small and Savin-Williams (1987) conducted a study 
of one hundred thirty-nine parent-adolescent dyaos in order 
to find patterns of correlation between adolescent self esteem 
and parent support and interaction. the study demonstrated 
that family relationships, including positive communication 
and interaction, are crucial foundations in the creation of 
self esteem in a child. as the child matures however, his 
self esteem becomes less based on parental perceptions and 
interactions and more based upon his or her own self perception. 
The process of individuation occurs, taking the child to 
adolescence and then to pre-adulthood. at this stage, the 
adolescent becomes less willing to accept control and discipline 
from his parents, seeing their control in his life as a factor 
limiting self development. the adolescent has learned certain 
gender/role behaviors from the family which he will probably 
take with him through adulthood. 

Psychological Development of Gender Role Understanding. 

McBiLL Roberts (1991) writes about gender issues in family 
therapy training. the author explains that gender role ideas 
and gender stereotyping develop through family beliefs, cultural 
training and societal culture. examples of this include the 
ideas that women should be considered fragile and need to be 

CARED FOR BY MALES. It IS ACCEPTABLE FOR GIRLS TO BE SMART AS 



Gender Bias 13 

LONG AS THEY DID NOT SHOW UP THE BOYS. If THE SOURCE OF THESE 

beliefs can be understood* then young female teachers may have 
a clearer picture of how to offset gender bias and gender based 
conflict. Therapists believe that by working within 
counseling sessions and safe environments, issues of gender 
bias can be better understood and solved. 

klecolt and acock (1988) discuss the gender attitudes of 
adolescents from intact, divorced and single-parent families. 
The researchers analyzed information from the General Social 
Surveys from the years 1972 through 1986 and reported data on 
the topic of gender attitudes. data was presented concerning 
male adolescent attitudes about females when those males came 
from intact families and from single parent families that had 
the mother as the head of the household. tke study showed that 
male adolescents from intact families tended to have more 
traditional ideas as to the role of women, that of mothers and 
homemakers. adolescent males from single parent families, mother 
as the head of the household, believed their mothers, and women 
in general, to be strong and capable of taking on challenges 
and leadership roles at home and at work. these males had less 
traditional views of gender roles as they had to take on many 
household chores and tasks once considered to be traditional 
female duties. this study is valuable in that it shows that 
a percentage of young adolescent males have more acceptance 
of women in leadership roles which could create for a more 
successsful male student/female teacher relationship. 
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Gender Bias and Stereotypes. 

boldizar (1991) discussed a sex typing questionnaire 
called the bem sex role inventory. the purpose of the study 
was to see if boys, grades four to six. had 'masculine ' desires 
and behaviors and if girls had 'feminine' desires and behaviors. 
This study showed the pattern of development of gender attitudes 
and bias that can be further identified in adulthood. this 
study is important in that both boys and girls surveyed believed 
girls to be more conforming. submissive and nonassertive than 
BOYS. If this is a belief that is held through adulthood, it 
is understandable that men might have difficulty accepting 
women in leadership roles. 

Martin and Smith (1990) conducted a study about the 

PERCEPTION OF TEACHER QUALITY BASED ON AGE AND GENDER. In THE 

study twenty-eight middle school children were shown actual 
photographs of teachers. these teachers ranged in age. * young.' 
'middle aged,' and 'old,' and were both male and female. Based 
on the physical appearance, age and gender, the students were 
asked to rank the teachers using a scale from one to five 
according to specific descriptors: organized, effective, 
creative and so on. the study showed that the students found 
no significant difference between teachers in the areas of 
motivation. communication, sensitivity and competency. however, 
the students did show that they felt a difference between younger 
and older teachers in the areas of organization and imagination. 
This study is interesting for its innovative use of 
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photographs to determine the perception of teacher quality based 
on gender and age. h also deals with students that are 
developmentally only four to six years behind the pre-adult 
population included in this study. 

Fleming (1983) researched the stereotypes and the truths 
of English teachers. The article begins with the history of 

WOMEN IN THE TEACHING PROFESSION. In THE 1800's, THE RULES 
FOR TEACHERS WERE MANY, THE PAY LOW, AND THE MULTITUDE OF 'NON' 
TEACHING CHORES DIFFICULT, CREATING A RIGID FIGURE OF A 
TEACHER. The ARTICLE MOVES TO THE PRESENT. DISCUSSING THE 

roles and stereotypes of women teaching english. the number 
of women teaching english is much higher than men. fleming 
suggests that our society has been trained to view language 
such as poetry, novels, theater and so on, as feminine pursuits. 
The English teacher's job of correcting grammar is likened to 
a mother teaching her child how to speak. correcting language 
is therefore a woman's job. the article challenges men to take 
on new roles! football coach/engl i sh teacher or p.e. teacher/ 
English teacher in the hopes of making language not solely 
•feminine* but also masculine. 

This article is important in that it defines teacher roles 
and stereotypes. fleming also makes an important connection 
between 'mother' and 'teacher.' 

Bennett (1992) conducted a study at a liberal arts college 
among undergraduates examining the possible feelings of gender 
bias. two hundred fifty-three students received questionnaires 
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that dealt with teacher performance and interpersonal relations. 
The students surveyed did not feel that one teacher was better 
than another based on gender. student 's responses to the 
questionnaires pointed to a discrepency toward male and female 
teachers in their interpersonal relationships between students 
and teachers. students found their female professors to be 
'warm' and accessible when they needed help. The male professors 
were seen as less helpful, less charismatic and more 
authoritative. through a variety of questions, bennett found 
that male students seemed to evaluate their female professors 
by a much higher standard in teaching ability than their male 
PROFESSORS. The author suggests that possible reasoning behind 

THE RAISED STANDARDS COULD BE THAT ONCE. ACADEMICS AT THE 
UNIVERSITY LEVEL WERE CONSIDERED TO BE A PRIMARILY MALE 
DOMINATED FIELD. 

McGrath (1992) DISCUSSES THE NEW ROLES OF WOMEN IN SCHOOLS 

today. This article states that women have been held to 
traditionally female jobs as teachers, secretaries and nurses 
while men have occupied the administrative positions in 
EDUCATION. This trend is changing, and not without difficulty, 
as WOMEN are beginning to become principals, administrators, 

SUPERINTENDENTS AND SO FORTH. MALE CO-ADMINISTRATORS, IN 
GENERAL, ARE HAVING A DIFFICULT TIME ACCEPTING WOMEN IN 
ADMINISTRATION. EDUCATED MALES STATED THAT WOMEN ARE LESS 
EFFECTIVE IN THE FRONT OFFICE AND WOULD BE HAPPIER IF THEY 
REMAINED IN TEACHING. 
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Women in administration may find that perceived gender 
bias by older adolescent males creates a difficult situation 
in discipline. the gender bias, as stated in the article, is 
not limited to a possible perception problem by adolescent males, 
but also by educated adult males. 

gutterman and schultz (1993) discuss male attitudes about 
women, sexual harrassment and date rape among undergraduates 
at the Princeton campus. The two young men have begun a program 
at Princeton which causes male students to think about the role 
pornography, such as playboy and penthouse . pornographic films, 
and even blantantly sexual mtv, have affected their attitudes 
about women. most male undergraduates admitted that their 
earliest sexual ideas came from "sneaking peeks" at their 
father's pornographic magazines. The combination of pornography 
and sexual development in the adolescent male aids in the 
creation of the stereotype of women being beautiful, sexual 
objects not as thinking human beings. gutterman and schultz 
have begun awareness programs to help combat the problems of 
sexual harrassment and date rape on their campus. the program 
includes small and large group discussions of both single sex 
and co-ed participants. 

This report was interesting in that it addresses the fact 
that many of the stereotypes men have about women are sexually 
based. These stereotypes, if not acknowledged and elimininated, 
could be demonstrated in personal and/or professional 
relationships between males and females. belief in sexually 
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based stereotypes are, in part. the core of sexual harassment 
and gender bias. 

wyss (1993) discussed the issues of sexual harassment 
on high school campuses in marin county. after a series of 
interviews with high school girls, wyss proved that sexual 
harrassment does exist student to student and teachek to 
student. Sexual harassment was defined by some of the 
students as inappropriate comments and inappropriate touching 
which often left the girls exceedingly embarrassed. one girl 
mentioned that her breasts have been poked at with pencils. 
Another student memtioned having her pantyhose grabbed at the 
crotch by a fellow male student. 

The Anita Hill/Clarence Thomas trials have brought the 
discussion of sexual harrassment out into the open and even 
into the classroom. the state of california has adopted an 
Education Code that requires each public school to have and 
distribute a written policy on sexual harassment. including 
information on where to obtain rules and procedures for reporting 
accusations of sexual harassment and for pursuing remedies. 



Young Female Teachers' Classroom Experience. 

McLaughlin (1991) discussed the ethical responsibilities 
of teaching when he examined young. female. student teachers* 
struggles to balance caring and control in the classroom. the 
article focused in on one student teacher. kerri. mclaughlin 
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began this stuoy by interviewing kerri before she began 
teaching in order to understand her personal goals. during 
her months of student teaching. the author observed and 
interviewed kerri on a regular basis. a final interview was 
conducted when she finished her period of student teaching. 
The author commended Kerri for her personal goal of wanting 
both care and control in her classroom. however. mclaughlin 
noted that kerrl's care and control were not perfectly balanced, 
kerri had experienced the frustration of losing the attention 
of the class and being out of control. the article concluded 
with 'typical female* student teacher errors: wanting to be 
liked by the students, seeking their approval! allowing 
discipline to slip out of the teacher* s hands followed by 

'INSTITUTIONAL STYLE' CONTROL AND CLASSROOM MANAGEMENT. In 

order to begin to solve this frequent problem* the author 
suggests better teacher training on school socialization. 

This article is important to this study because it 
specifically discusses young female teachers' fears, desires 
and goals in student teaching and beginning teaching. students' 
perceptions of young female teachers can be compared to the 
ideas expressed in this article. 

Summary 

Throughout the articles researched, the common themes of 
gender 'bias,' 'conflict,' and 'roles' were repeated. sexuality 
and perceptions of a person's ability to perform a task based 
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on his or her sex seems to be impossible to ignore. 

For male adolescents, the physical and psychological 
development, at this stage in life, are geared towards greater 
self understanding. much of this understanding comes from 
their identity as sexual beings and the newfound desire to 

CREATE THEIR INDIVIDUAL SELF. By BACKING AWAY FROM FAMILY 

authority and control, they become, in part, their pre-adult 
self. Through the sexual growth and experimentation they begin 
to understand their 'maleness* and begin to decide the role 
females should play in their lives. trying to understand 
the role of females seems to be a constant struggle from 
childhood through adulthood. stereotypes, biases, 
and preconceptions are represented in the many articles 
researched in this study. 

The next step is to build from this basic understanding 
of male adolescence by examining, through use of a questionnaire, 
the feelings and attitudes of junior and senior males toward 
their young female teachers. 
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PROCEDURE 

The questionnaires were distributed to six teachers: two 
young female, two older female, one older male. one older 
female teacher gave the questionnaire to two different 
classes. the other teachers gave the questionnaires to 
only one class. 

BALANCE: 

Six college prep English classes and one college prep 
Spanish class were administered the questionnaire. A total 
of one hundred sixty-six students participated. the students 
were juniors and seniors. 

The questionnaires were given over a five-day 
period. Teachers were given the questionnaires in large 
manilla envelopes and were asked to return them to the envelopes 
immediately after they were completed. the envelopes were then 
given to the author of the study, within the same day of 
completion. 

SUBJECTS: 

Junior and senior males and females in seven classes 
responded to the questionnaire. the age range was seventeen 

THROUGH EIGHTEEN YEARS WITH 142 SIXTEEN YEARS OLD. Of THE 

sixteen year olds, only one was male. teachers 

indicated the ethnic composition of the classes as: 9% hispanic, 

5% Asian, 2% African American, and the remaining European- 
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American. The majority of the students were from upper or 
upper-middle class socioeconomic backgrounds. 

ANALYSIS: 

Each question was tallied with male and female responses 
counted separately for each class. percentage value was then 
calculated. 

Differences in responses were examined by comparing male 
responses to female. 
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RESULTS 

This study had two methods for gathering data. The first 
method was through responses to a forty-statement questionnaire 
in which the students responded according to a five-point 
scale, * strongly agree,' to ' no opinion,' and also through 
personal comments that they added to the questionnaire. 

the following statements were analyzed! 

Statement I: 

I FEEL THAT YOUNG FEMALE TEACHERS DISCIPLINE THEIR 



STUDENTS JUSTLY. 

MALE RESPONSES FEMALE RESPONSES 

» 

I STRONGLY AGREE! 5.6% 8.3% 

I agree: 33.6% 49.5% 

I disagree: 36.6% 21.8% 

I STRONGLY DISAGREE: 4.1% 4.3% 

No opinion: 16.6% 14.6% 



The perception of teacher effectiveness in the area of 
just discipline is greatly disparate between male and female 
responses. Slightly more than one third of the males agreed 
to this statement, 39.2%. over one half of the females 
questioned, 57.8%, felt that young female teachers discipline 

JUSTLY. 
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Statement II: 



I FEEL THAT YOUNG FEMALE TEACHERS ARE THE MOST 



COMPETENT, EFFECTIVE, TEACHERS. 



MALE RESPONSES 



FEMALE RESPONSES 



1 STRONGLY AGREE 



I AGREE 



I DISAGREE 



8.33 
27. 13 

39.63 



24.33 



31.33 



12.83 



I STRONGLY DISAGREE 



11.53 



2.33 



NO OPINION 



11.83 



27.83 



Male and female students indicated a difference in 
perception of young female teachers* competence and 
effectiveness. forty-four percent of the females questioned 
strongly agreed or agreed that young female teachers were 
effective and competent, while 35.43 of the males believed that 
young female teachers were effective and competent. male and 
female responses of disagree and strongly disagree showed a 
greater difference, almost triple. disagreement with the 
statement was as follows: 513 of the males felt that young 
female teachers were not effective or competent while 26.63 
of the females felt that young female teachers were not 
competent or effective. over twice as many females marked 'no 
opinion/ 27.83, as did the males, 11.83. This response 'no 
opinion' could be interpreted as males having a more definite 
opinion where females showed less conviction in their response 
to this statement. this statement appeared to be more highly 
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cognizant issue for males than for females. 
Statement III: 

I FEEL THAT YOUNG FEMALE TEACHERS HAVE GREAT CONCERN FOR 
STUDENTS' NEEDS. 



MALES RESPONSES FEMALE RESPONSES 
I STRONGLY AGREE 20.8% 27.8% 
I AGREE 32.3% 42% 
I DISAGREE 21.5% 19.1% 
I STRONGLY DISAGREE 6.3% 1% 

No opinion 16.3% 18.8% 



This statement demonstrates* on a more personal level, 
the beliefs students hold about teacher concern for them. 
Of the males, 53.1% agreed that young female teachers had 
great concern for them compared to 69.8% of the female students 
on the same issue. males disagreed two to one with this 
statement compared to females: males 27.8%, females 10.1%. 
This statement, with the considerable difference in responses, 
may indicate an attitudinal difference between male and female 
students toward young female teachers. 

The final questions of the questionnaire requested that 
the students describe their best and worst teacher. the students 
could choose young female, older female, young mai e, older 

MALE. 

When asked to describe their best, most interesting teacher, 
24.6% OF THE mai.es, nearly one fourth, responded 'young female 
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teacher.' The young female teacher ranked second after 'older 
male teacher/ who received 31.6% of the responses. female 
students ranked 'young female teacher' as their best. most 
interesting teacher with 39.5% thus indicating- 'older male 
teacher* was ranked second receiving 1% more responses than 
the third ranking 'older female teacher.' 

in both the male and female student responses, young female 
and older male ranked either number one or two. older female 
ranked third best and young male was considered fourth. the 
school surveyed does not have. by the questionnaire's definition, 
young male teachers. so the fourth ranking response could be 
considered a result of the lack of student participation with 
young male teachers. 

Statement IV: 

MY BEST. MOST INTERESTING TEACHER WAS 



MALE RESPONSES 



FEMALE RESPONSES 



YOUNG FEMALE 



24.6% 



39.5% 



OLDER FEMALE 



23.1% 

9.5% 
31.6% 



26.8% 



YOUNG MALE 



2.4% 



OLDER MALE 



27.7% 



NO OPINION 



9.7% 



2.1% 
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Statement V: 



My worst teacher with whom I experienced the most 



DIFFICULTIES WAS 



MALE RESPONSES 



FEMALE RESPONSES 



OLDER FEMALE 



YOUNG FEMALE 



16.9% 

49.4% 



45.7% 



13.8% 



OLDER MALE 



YOUNG MALE 



22.2% 
6% 



5.5% 
29.1% 



NO OPINION 



2% 



Most students selected older female and older male teachers 
as "their worst teacher." This information appeared to 
contradict the "best teacher" information. this discrepency 
was clarified by written comments the students added to their 
questionnaires. the students felt that the teacher's 
experience added to his or her ability to teach effectively, 
but that "old age." "burn out." and "being tired of teaching," 
created an ineffective teacher. many students surveyed wrote 
additional comments strongly stating that age and gender had 
no direct correlation with the teacher' s ability to teach, 
the same students seemed to answer the questionnaire with 
a degree of gender and age bias. 
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CONCLUSION 

This study was designed to examine gender bias and conflict 
that high school junior and senior males might feel toward their 
young female teachers. the literature review indicated that 
the junior and senior years are important formative years in 
the development of attitudes and values for the seventeen to 
eighteen year old male. psychological studies explain that 
the young male is at the pre-adult stage and is beginning to 

ESTABLISH HIS INDIVIDUALITY. At THIS POINT HE IS DEFINING THE 

roles that females will play in his life. the separation from 
family. for individuation* as well as his emerging sexual 
identity are strong factors which contribute to the understanding 
of and his relationships with females. 

The study showed that high school males and females differ 
in their perception of young female teachers on the following 

issues: TEACHER DISCIPLINARY PRACTICES, TEACHER COMPETENCE, 

teacher effectiveness, teacher concern for the needs of their 
students. 

The study also showed that, in many areas, male and female 
student perceptions were similar in the areas of teacher 
organization, teacher respect for student, teacher 
being manipulated by student, student ability to accept 
teacher's directions and criticism, student willingness to 
cooperate with teacher, teacher placing high demands on 
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student. and the belief that age and gender does not greatly 
affect the quality and effectiveness of the teacher. 

Males experienced difficulties in dealing with young 
female teachers in the areas of discipline and authority. 
This relates directly with the psychological development of 
the male adolescent entering his pre-adult stage. 

An interesting result of the study was the fact that the 
young females participating in the study were more inclined 
to answer 'no opinion' than their male peers. the females 
answered 'no opinion' at a higher percentage after three quarters 
of the statements. a study to determine why these young women 
answer 'no opinion* more often than their male counterparts 
would be interesting. 

Through student comments and the responses given to many 
of the statements, it may be concluded that the students 
understand that prejudice, or bias, based on age and gender 
is wrong. This enlightened view could be a result of their 

SOCIETY OPENING UP TO COMMUNICATION ON THE ISSUES OF GENDER 
and/or age bias and conflict. In STATEMENT V, THE STUDENTS STRONG 
COMMENTS ABOUT AGE AND GENDER HAVING NOTHING TO DO WITH THE 
QUALITY OF THE TEACHER, MAKE IT APPARENT THAT THERE EXISTS AN 
UNDERSTANDING THAT BIAS BASED ON GENDER AND AGE IS SOCIALLY 
UNACCEPTABLE. 
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APPENDIX A 

The Teacher's Instructions for the Questionnaire 



Dear 



Thank you so very much for conducting this survey in 
your class. This questionnaire will serve as data for a study 
which will be part of my thesis. i am currently working on 
a master's degree in education* the thesis project is the 
last element of the program. wlth your help (doing this 
questionnaire) i ll(hopefully! ) be able to complete my thesis 
and graduate from dominican college may 15. 1993!!! 

INSTRUCTIONS FOR QUESTIONNAIRE: 

1. Please be sure that students check the 'sex' and fill 
in the age on the first sheet. do not include name. 

** 2. Please tell students to be sure to read the definitions 
of 'young teacher and older' teacher. They are to 
accept these definitions and answer the questionnaire 
based on those definitions ( not their personal 
definitions!. 

3. Please remind the students to answer these questions 
honestly. they should answer with their initial feeling 
or reaction. (this is to be used in a educational 

STUDY. ) 

4. Let them know that you will not be reading their 
questionnaires. the questionnaires will be put back 
into the folder and then tabulated by one person. 

5. Finally, while they are answering this questionnaire, 
please remind them that they are not to focus on you, 
but rather. teachers *in general. i am asking for 
their opinions because of their experience as students 
(they are experts on teachersl i) 

That's about it! Again thank you for doing 

this. Please thank the students for me also! 

FOR TEACHER: 

What grade level is this class? 

is this considered a general or ap course? 
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What is the 'name' of this class? 

Are you: male female 

Your age: (if you feel comfortable about giving 

it!! ) 

Total number years teaching experience: 

Could you describe the ethnic composition of this class: 
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APPENDIX B 

Student Questionnaire 
Regarding Teacher Perceptions 

Sex: male 

FEMALE 

Age: years 



Definitions: (Please use these definitions while answering 
this questionnaire. ) 

'young' teacher: A teacher between the approximate 

AGES OF 22 AND 30 YEARS OF AGE. 

A TEACHER WHO IS IN HIS/HER 
FIRST YEAR TO FIVE YEARS AT 
A PARTICULAR SCHOOL. 

A TEACHER WHO IS YOUTHFUL IN 
ACTION AND POSSIBLY DRESS. 

'older' teacher: A TEACHER who is approximately 

30+ YEARS OF AGE. 

A TEACHER WHO HAS HAD A TEACHING 
CAREER OF SIX YEARS OR MORE. 

A TEACHER WHO SEEMS VERY MATURE 
IN ACTION AND POSSIBLY DRESS. 



Please answer the following questions according to your personal. 
true , feelings: Put a check in the appropriate space. 



1. I FEEL THAT YOUNG FEMALE TEACHERS ARE 
WELL ORGANIZED IN THE CLASSROOM. 
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2. 1 FEEL THAT OLDER FEMALE TEACHERS ARE 
JELL ORGANIZED IN THE CLASSROOM 
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FEEL THAT YOUNG MALE TEACHERS ARE 
ELL ORGANIZED IN THE CLASSROOM. 
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FEEL THAT OLDER MALE TEACHERS ARE 
ELL ORGANIZED IN THE CLASSROOM. 



FEEL THAT YOUNG FEMALE TEACHERS 
ISCIPLINE THEIR STUDENTS JUSTLY. 



77 
"B7 



1 FEEL THAT OLDER FEMALE TEACHERS 
DISCIPLINE THEIR STUDENTS JUSTLY . 
I FEEL THAT YOUNG MALE TEACHERS 
DISCIPLINE THEIR STUDENTS JUSTLY. 



T7 
TUT 
TT7 



FEEL THAT OLDER MALE TEACHERS 
jlSCIPLINE THEIR STUDENTS JUSTLY. 



FEEL THAT YOUNG FEMALE TEACHERS 
>HOW ME THE GREATEST RESPECT ■ 



[ FEEL THAT OLDER FEMALE TEACHERS 
SHOW ME THE GREATEST RESPECT ■ 
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1 FEEL THAT YOUNG MALE TEACHERS 
>HOW ME THE GREATEST RESPECT. 



! FEEL THAT OLDER MALE TEACHERS 
SHOW ME THE GREATFST RESPECT. 



1 FEEL THAT YOUNG FEMALE TEACHERS ARE 
THE MOST LIKELY TO BE MANIPULATED BY 
THEIR STUDE NTS - 



T57 I FEEL THAT OLDER FEMALE TEACHERS ARE 
THE MOST LIKELY TO BE MANIPULATED BY 
THE IR STUDENTS, 
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FEEL THAT YOUNG MALE TEACHERS ARE THE 
MOST LIKELY TO BE MANIPULATED BY THEIR 
STUDENTS i 



FEEL THAT OLDER MALE TEACHERS ARE 
T HE MOST LIKELY TO BE MANIPULATED BY 
HF1R STUDENTS. 
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FEEL THAT YOUNG FEMALE TEACHERS ARE 
HE MOST COMPETENT. EFF ECTIVE. TEACHERS ■ 



TFT 1 FEEL THAT OLDER FEMALE TEACHERS ARE 

HE MOST COMPETENT. EFFECTIV E. TEACHERS. 



TF7 I FEEL THAT YOUNG MALE TEACHERS ARE THE 

MOST CO MPETENT. EFFECTIVE. TEACHERS. 

2U. I FEEL THAT OLDER MALE TEACHERS ARE THE 

MOST COMPETENT. EFFECTIVE. TEACHERS. 

21. I FEEL MOST COMFORTABLE RECEIVING DIREC- 
TIONS AND/OR CRITICISM FROM A YOUNG FEMALE 
TEACHER. 



22. 1 FEEL MOST COMFORTABLE RECEIVING DIREC- 
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IONS and/or criticism from an older 

EMALE TEACHER . 



FEEL MOST COMFORTABLE RECEIVING DIREC- 
TIONS AND/OR CRITICISM FROM A YOUNG MALE 
TEACHER . 



24. 

257 

2S7 
277 
2S7 



1 FEEL MOST COMFORTABLE 
ND/OR flR T T IC I SM FROM A 



1 



RECEIVING DIRECTIONS 
OLDER MALE TEACHER . 



FEEL THAT YOUNG FEMALE TEACHERS EXPERIENCE 
A LOT OF DIFFICULTY IN THEIR RELATIONS WITH 

STUDENTS. 

I FEEL THAT OLDER FEMALE TEACHERS EXPERIENCE 
A LOT OF DIFFICULTY IN THEIR RELATIONS WITH 

STUDENTS ■ 

1 FEEL THAT YOUNG MALE TEACHERS EXPERIENCE A 
LOT OF DIFFICULTY IN THEIR RELATIONS WITH 

STUDENTS . 

I FEEL THAT OLDER MALE TEACHERS EXPERIENCE A 
LOT OF DIFFICULTY IN THEIR RELATIONS WITH 
STUDENTS ■ 



B. I FEEL THAT I 
fOUNR FFMALE 
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YOUNG FO 
I FEEL I 



COOPERATE 
TEACHERS . 



WITH 



FEEL 1 COOPERATE WITH OLDER 
: EMAI E TEACHERS. 
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i FEEL THAT I COOPERATE WITH 
fOUNG MALE TEACHERS ■ 
1 
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FEEL THAT I COOPERATE WITH 
LDER MALE TEACHERS ■ 



FEEL THAT YOUNG 
HAVE GREAT CONCERN 
DENT'S NEEDS . 



FEMALE TEACHERS 
FOR THEIR STU- 



3T7 1 FEEL THAT OLDER 
HAVE GREAT CONCERN 
)ENT'S needs. 



FEMALE TEACHERS 
FOR THEIR STU- 



357 i FEEL THAT YOUNG 
HAVE GREAT CONCERN 
'tTUDFNT S NEEDS. 



MALE TEACHERS 
FOR THEIR 



W. 1 FEEL THAT OLDER 
GREAT CONCERN FOR 
JLEILDJLi 



MALE TEACHERS HAVE 
THEIR STUDENT'S 



377 J FEEL THAT YOUNG 
PLACE THE HIGHEST 
STUDENTS. 



FEMALE TEACHERS 
DEMANDS ON THEIR 
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JO. 1 FEEL THAT OLDER FEMALE TEACHERS p| 
PLACE THE HIGHEST DEMANDS ON THEIR 
STUDENTS. 


Agree 


Disagree 


Strongly Dis. 


No Opinion 


39. I FEEL THAT YOUNG MALE TEACHERS 

PLACE THE HIGHEST DEMANDS ON THEIR 
ln STUDENTS i 










40. I FEEL THAT OLDER MALE TEACHERS 

PLACE THE HIGHEST DEMANDS ON THEIR 
STUDENTS. 











Please circle the appropriate descriptors: 
My best, most interesting teacher was: 

'young' male Could you add something here: 

'older' female 

My worst teacher, with whom I experienced the most difficulties 
was: 

'young' male Could you add something here: 
'older' female 



I FEEL THAT AGE IS A FACTOR IN THE QUALITY OF TEACHER. YES/NO 

I FEEL THAT GENDER ( MALE/FEMALE ) IS A FACTOR IN THE QUALITY 
OF A TEACHER (THE ABILITY TO TEACH EFFECTIVELY AND DISCIPLINE 
JUSTLY.) YES/NO 



Thank you for your assistance in this study!!! 
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APPENDIX C 



Summary of the Results of the Questionnaire 
Male and Female Student Responses 



I FEEL 



S.A. 



Well organized in the 
classroom 

1. young female teacher 

MALE RESPONSE 



7.52? 



FEMALE RESPONSE 8.3% 



2. OLDER FEMALE TEACHER 

MALE RESPONSE 26.3% 



FEMALE RESPONSE 25% 



3. YOUNG MALE TEACHER 

M A LE R ESPONSE 



FEMALE RESPONSE 7.3% 



4. OLDER MALE TEACHER 

MALE RESPONSE 



_25%_ 



FEMALE RESPONSE 12.8% 



Disciplines justly 
5. young female teacher 
male response 



FEMALE RESPONSE 8.3% 



6. OLDER FEMALE TEACHER 
MALE RESPONSE 



10.5* 



FEMALE RESPONSE 14% 



A. 



53% 



SSL 



501 



46.6^ 13% 



54% 



56.8 



49.5 



.4Q&. 



D. 



20.6% 



14.8% 



12.8% 



11.1% 



1A1 



14.6% 



36.6% 



21. BX 



25.6% 



41.13 20.6% 



S.D. 



1.5% 



6.5% 



6.3% 



2.6% 



_33L 



4.1% 



4.3% 



5.8% 



.8% 
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7. 



YOUNG MALE TEACHER 

MALE RESPONSE 



S.A. 



9.1* 



FEMALE RESPONSE 5.8* 



8. 



OLDER MALE TEACHER 

MALE RESPONSE 



15* 



FEMALE RESPONSE 7.3* 



Shows me the greatest 

RESPECT. 



9. 



YOUNG FEMALE TEACHER 

MAI F RESPONSE 



14.6* 



36.3* 



FEMALE RESPONSE 24.1* 



27.1* 



10. 



OLDER FEMALE TEACHER 

MALF RESPONSE 



19.3* 



FEMALE RESPONSE 9.8* 



11. 



YOUNG MALE TEACHER 

MALE RESPONSE 



6* 



FEMALF RESPONSE 12.3* 



12. 



OLDER MALE TEACHER 

MALE RESPONSE 



14.8* 



FEMALF RESPONSE 7.6* 



The most likely to be 
manipulated by his/her 
students. 

13. young female teacher 
male response 



28* 



FEMALE RESPONSE 20.3* 



A. 



52.U17.1t 4.5* 



50.3 



50.3* 20* 



21A 



S.DJ 



i3L 



_23L 



21.63; 8.8* 



20* 



42* 



33.3* 



43.3* 



27.3* 



143.3* 



B 0. 6* 



15.6^ 



26.53; 



13* 



21* 



15.6* 



J3L 



6.8* 



4.5* 



4.1* 



9.8* 



27. n 8.3* 



25.6*26.8* 



29.5*133.1*1 



N.0. 



21S% 



19* 



221_ 



1AA% 



22% 



_3QSL 



21M 



14.6* 



17* 



1U_* 
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S.A. 



14. OLDER FEMALE TEACHER 

MALE RESPONSE 6.8*113.1* 



FEMALE RESPONSE 6.5*14.5* 



A. 



15. YOUNG MALE TEACHER 

MALE RESPONSE 4. 520 9* 



FEMALE RESPONSE 1(1.6*16.6* 



16. OLDER MALE TEACHER 

MALE RESPONSE 



FEMALE RFSPQNSE 2.3^ 10.8% 



The most effective 
competent teacher. 

17. young female teacher 

MALE RESPONSE 8.3*127.1* 



FEMALE RESPONSE 12.8*31.1 % 



18. OLDER FEMALE TEACHER 

MALE RESPONSE 14.6*138.1* 



FEMALE RESPONSE 7.3*40* 



19. YOUNG MALE TEACHER 

MALE RESPONSE 11.1* 



FEMALE RFSPQNSE 7.6*77.3* 



20. OLDER MALE TEACHER 

MALE RESPONSE 73* 



FEMALE RESPONSE 10.1*79.5* 



Most comfortable 
receiving directions from... 

21. young female teacher 

MALE RFSPQNSE fi . 3*134. 6*l 25 . 5ti 15* 



D. 



41.6* 



■SO. 3% 



43.8* 



4&L 



SDL 



39.63 



MAS 



2S3L 



?9,33 



2Li3 



25,53 



S.D. 



15.3% 



27.5* 



16.6* 



N.O. 



19.5* 



11. 8* 



73.5% 



18.1* 



18.3* 



11.8* 



11.5* 



14.8* 



_2.ii 



4.8* 



6.16* 



11.8* 



77.8* 



13.1* 



25% 



24.5* 



31.8* 



17.fi* 



77.1* 



15.3* 
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S.A. 

FEMALE RFSPONSE 17.6% 



22. 



OLDER FEMALE TEACHER 

MALE RESPONSE 



FFMALE RFSPONSE 14.6^ 



23. 



YOUNG MALE TEACHER 

MALE RESPONSE 



8.8% 



FFMALE RESPONSE 9.6% 



24. 



OLDER MALE TEACHER 

M ALE R ESPO NS E 



AJ1 



FEMALE RESPONSE 



Teacher experiences 
difficulties in relationships 
with students. 



25. 



YOUNG FEMALE TEACHER 

MALE RESPONSE 



16.6%. 



FEMALE RESPONSE 14% 



26. 



OLDER FEMALE TEACHER 

MALE RESPONSE 



_LJ%_ 



FEMALE RESPONSE 2.3% 



27. 



YOUNG MALE TEACHER 

MALE RESPONSE 



1% 



FEMALE RESPONSE 6.8% 



A. 

76.1% 



30, U 



37. 5* 



33% 



73.6% 
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25.3*1 



2a^ 



47.6% 



30.6% 



28x13 



73. si 



32.53 



43.32 



28. 



OLDER MALE TEACHER 

MALE RESPONSE 



FEMALE RESPONSE 6% 



71.63 



11.1 



37.1% 



7.8% 



17-1% 



17.3% 



7.8% 



70.5% 



8.3% 



31.5 % 



17 . 3% 



33.38 



25%_ 



37. n 



33.5 



0.3*1 47% I 



42^ 



71.88 49.5% 3. 



29X 



_8iL 



70.1% 



5.8%, 



2SL5% 



8.3% 



7n^% 



9.7% 



19.6% 



_5i_ 



15.8% 



4.5% 



71.^% 



9.1% , 



75.5% 



18.3% 



JLi3L 



JLSi 



The student feels most 
cooperative with. . . 
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29. YOUNG FEMALE TEACHER 

MALE RESPONSE 24.6% 



S ■ A a A • 
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SIL13 



FEMALE RESPONSE 2132 



30. OLDER FEMALE TEACHER 

MALE RESPONSE 70. 8% 



FEMALE RESPONSE 19.5% 



31. YOUNG MALE TEACHER 

MALE RESPONSE 



20* 



FEMALE RESPONSE 72.8% 



32. OLDER MALE TEACHER 

MALE RESPONSE 28.3% 



FEMALE RESPONSE 18% 



Have great concern for their 
students' needs. 

33. young female teacher 

MALE RESPONSE 70.8% 



FEMALE RESPONSE 77.8% 



34. OLDER FEMALE TEACHER 

MALE RFSPONSE 1S.3% 



FEMALE RESPONSE 9.6% 



35. YOUNG MALE TEACHER 

M ALE RESPONSE 17 .3% 



FEMALE RESPONSE 15.3% 



36. OLDER MALE TEACHER 

MALE RESPONS E 17_%_ 



FEMALE RESPONS E 1 fl. 5% l47.B% |73.R% 



51M 



47.8%12% 



4B.5S17.U 5.1% 



48.11 6. SI 3.8% 



551. 



413 



543^ 



223 



A23L 



M3 



8.1* 3% 



1-831 -6M; 13.5% 



131 



_9JL 



9.3 



21.% 



47.6 



131 



451. 



44.3% 



15JL 



14-Bt 3. 



433*15.6* 



4.1% 



13.1% 



131 



25% 



131 



131 



12.6% 



13.5% 



20% 



11_J 



1331 



131 



16.3% 



18.8% 



18.6% 



201 



21. 8* 



28.8% 



17.1% 



18-3% 



4J 



S.A. 



Teacher places the highest demands 
on their students. 

37. young female teacher 

male response 



13.3* 



FEMALE RESPONSE 



13.3% 



38. OLDER FEMALE TEACHER 

MALE RESPONSE 



20% 



FEMALE RESPONSE 23.8% 



39. YOUNG MALE TEACHER 

MALE RESPONSE 



6.3% 



FEMAIF RFSPQNSE 



6.5% 



40. OLDER MALE TEACHER 

MALE RESPONSE 



16.1% 



FEMALE RESPONSE 20% 
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36.1% 



29.55s 



39.6Sj 



38% 



27.8! 



33.6 



19.1 



19.1 



34. 1 



25% 



46% 



41% 



27% 



37% 



16.8 



16.8 



1.1 



1.5% 



5% 



1.6% 



5.6% 



2. 



3.3% 



1.3% 



19.3% 



20.6% 



14.8% 



16.3% 



25% 



27.: 



16.1% 



19.1% 



Best Teacher: 



YOUNG FEMALE 

MALE 24.6% 
RESPONSE ^ ,D * 


OLDER FEMALE 
23.1% 


YOUNG MALE 

9.45% 


OLDER MALE 

31 f\% N0 

OPINION 


FEMALE on 
RESPONSE 


26.8% 


2.35% 


OPINION 


Worst Teacher: 

young female 

MALE ic g* 
RESPONSE l0,y * 


OLDER FEMALE 
49.4% 


YOUNG MALE 
4% 


OLDER MALE 

99 9i NO 
LL,L * OPINION 


FEMALE io oo; 
RESPONSE 


45.7% 


5.5% 


9Q 15H NO 

OPINION 
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